A Learning Model for Religious Education [Key Stage 3]

The Agreed Syllabus will allow teachers to achieve a balance of reflection and response with knowledge and understanding of religion. Some teachers have a natural ability to see opportunities for pupils to think deeply, share their thoughts or appreciate the belief and idea behind a religious action. For others, this can be the most sensitive and difficult part. 

The learning model suggested in the schemes of work is based on the supposition that, in most religious beliefs and actions there are similarities, points of spiritual contact with traditions and actions of those who are of a different faith, or none at all. We can’t assume ‘belief’ on the part of pupils, or put them in the place of a believer, therefore we help them to gain an insight into the dimensions of religion by starting from within their own experience. For example: if I don’t consider the place of ritual in my own life, how will I ever understand the rituals entered into by believers, or more importantly, see them as anything but ‘other’. In order that pupils grasp an understanding of the religious traditions and beliefs they study, it is vital that we approach the teaching and learning from where they are and consciously find links with their own experience. The learning model is devised to support the presentation of AT1 and AT2 in equal measure.  In addition it provides progression from the pupils’ own experiences into the explicitly religious content and concludes with an opportunity to review the learning.

RESPOND

Each new topic or theme starts with the pupil’s own experiences, and may appear to have a secular approach. This is a deliberate ploy to engage pupils’ interest by starting with the familiar. The first activities in each unit are deliberately reflective. The focus may not be overtly ‘religious’; the aim is to encourage pupils to examine their own experiences and feelings about ideas central to the topic which will follow.

Circle Time may be an appropriate vehicle to use at the ‘response’ stage. The circle enables eye contact, equality and controlled discussion. The teacher becomes part of the circle and can enable thoughts to be shared in a non- threatening way. When circle routines are secure, pupils feel safe to share feelings and ideas. There is some merit in having a routine for reflective times even if the content of discussion varies enormously from theme to theme. Some stilling exercises* may become part of the routine which enables pupils to experience contemplation in a secular context. Circle sharing may lead on to paired work, group brainstorms, drawing diagrams, presentations, but the focus of this activity is to develop a starting point which relates what follows to personal experience.

REACT

The next series of activities relates more to the explicitly religious content of the unit of work. There may well be time for reflective activities within lessons, but the emphasis here is to share knowledge and understanding relating back to the personal responses expressed at the RESPONSE stage. It is up to the individual school to decide the faith focus for each unit; the examples given may be changed but the concepts, as identified in the Programmes of Study, remain the same.

REFLECT

The activities in this section provide opportunities for pupils to make a response to experience. They encourage the development of

· thinking skills

· an ability to give a personal response

· physical and mental skills which enable focusing of the mind

· the formation of new ideas and beliefs

· critical awareness of self and others

· the skills of considering evidence, hypothesising and evaluating  

REVIEW

Each unit has a variety of learning objectives, which will have been covered through the learning model. The concluding activities are usually, though not always, the appropriate place to make some summative judgements about what pupils have learned and, in particular, assess against the Key Objectives. The activities suggested in the REVIEW section are designed to be used for assessment purposes together with observations from the previous lessons.

*Stilling is an activity in which children are encouraged to sit in a way that is comfortable and allows them to concentrate, control their breathing and focus on their thoughts. They are encouraged to respond to an atmosphere which is reflective.

Mary Stone Don’t Just Do Something, Sit There, RMEP, Lancaster (1992) gives an excellent starting point for developing reflective techniques.

Jenny Mosely & Marilyn Tew Quality Circle Time in the Secondary School, DAVID FULTON (1999) contains over 100 activities and practical strategies to help build teachers’ confidence in Circle Time skills.

