�Unit 7.1: I Spy…! (symbols, imagery and metaphor)


Term: Autumn     	Year: 7	








About the Unit:


This unit explores the concepts of symbolism, imagery and metaphor starting with the familiar and developing through Christianity and other major religions. It allows the pupils to make links with prior learning from Key Stage 2 and introduces them to other religions, which they may not yet have met. The unit requires that pupils have access to a range of artefacts and provides opportunities to discuss the respectful way in which these should be treated. Opportunities for the development of awareness of pupils’ own culture and that of others will be found in this unit, together with activities appropriate for the promotion of skills in literacy and ICT.





Where the Unit fits:


This unit provides a link between Key Stage 2 and Key Stage 3. It forms the basis of and sets the pattern for the rest of Key Stage 3.





Key Vocabulary:


Symbol, artefact, imagery, metaphor, gesture, ritual, ceremony, secular, sacred, parable, fable, vestments, tallit, tephillin, wudu, rak’ah, Five K’s, Sikhs, Jews/ Jewish, Islam, Christian, Buddhist, Hindu, Holy Communion, names of places of worship, names of holy books.





Suggested Resources:


Familiar secular objects displaying symbols, a collection of symbols and artefacts from different religions, pictures/posters showing ritual and symbolic dress, video extracts showing ritual and symbolic action, visitors representing different religions wearing symbolic clothing, selection of fables and parables, Bible and other holy books, relevant text books.





Expectations (relating to Core/Key Assessment Objectives)


most pupils will be able to�
reflect on religious and secular influences that may affect their lives and consider their thoughts and feelings about the ways in which beliefs are expressed


explain the meanings of a variety of symbols and artefacts and explain how symbols and artefacts are used to communicate ideas, feelings, thoughts and beliefs�
�
some pupils will not have made as much progress and will be able to�
discuss their response to how believers use symbols and artefacts


describe how people use a variety of symbols and artefacts�
�
some pupils will have progressed further and be able to�
evaluate their response to the ways in which people express their beliefs through the use of symbols, artefacts and metaphor


explain the ways that images and metaphor may be used to make sense of difficult meanings �
�






Pupil Achievements (learning outcomes)


AT1: 4  I believe that _______________ influence/s my life because ________________


AT1: 6  I have thought about my feelings and beliefs towards the way _____people express their beliefs about ___


AT2:20 I can explain the meanings of the _______ artefacts and symbols of the ____________


AT2:23 I can explain how ______ is used by ______ to express beliefs about _____________


�
�
























�Unit 7.2: The Truth is Out There! (concepts of God)


Term: Spring   	Year: 7








About the Unit:


This unit encourages pupils to think about questions of meaning. Pupils are challenged to consider perspectives other than their own and to develop empathy. As with most of the units this one also begins with the personal. It invites pupils to consider the concept of Truth and what is True and provides opportunities for pupils to explore concepts of God within Christianity and Hinduism and to consider their own ideas about God. The terminology is deliberately challenging and will require thoughtful introduction and encouragement to use. A range of teaching and learning styles encourages the development of basic skills and SMSC.





Where the Unit fits:


This unit builds on the work of the previous unit 7.1 Symbols, metaphor and imagery and provides the basis for study of the final unit in this year, 7.3, Lights, Camera, Action! 





Key Vocabulary:


Proof, evidence. Truth, True, fact, belief, physical, spiritual, eternal, infinite, immanence, transcendence, monotheistic, polytheistic, agnosticism, atheism, non-theism, symbol, metaphor, anthropomorphism, Trinity, deity, incarnation, 





Suggested Resources:


Feely bags, story of the Blind men and the Elephant, optical illusions, magic eye books, cave paintings, maps of the earth 500 years ago, a globe, Folens ‘Thinking Things Through’ and related texts, Thinking about God, Kirkwood; Active Resources for Christianity, Phil Grice – Heinnemann; ‘God Talk, Science Talk’; selection of Hindu murti, copies of Apostles’ Creed, symbols of the Trinity, Anthony de Mello: Gaia etc.





Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
discuss ways in which religious and secular beliefs about the world may affect their lives


Explain the concept of the Trinity and/or  the Hindu understanding of God �
�
some children will not have made as much progress and will be able to�
consider what others believe about God and think about their own belief/s about God


describe the Trinity in basic terms �
�
some children will have progressed further and be able to�
make links between beliefs about the authority of sacred writings and the actions of believers


identify the similarities and differences in Hindu and Christian understanding of God�
�






Pupil Achievements (learning outcomes)


AT1: 1  I can consider what _________ believe about ___________ and think about what I believe 


AT1: 3  I know why I _____________ because I believe _____________________________________


AT2: 7  I can describe the main beliefs of _________________ about _____________________


AT2:11 I know why (the Apostles Creed) is important to ______________________  


AT2:13 I can explain the ways ___________ respond to questions about ____________________________


�
�
�























�Unit 7.3: Lights, Camera, Action! ( exploring worship)


Term: Summer     	Year: 7	








About the Unit:


This unit explores the idea of worship as an expression of human emotion with a focus on Christian community worship. Opportunity is also provided for pupils to explore individual or private worship, also within a Christian setting. Appropriate terminology is used throughout and pupils should be encouraged to become familiar with and enjoy using, new vocabulary. Opportunities for the spiritual, moral, social and cultural development of pupils are embedded in the learning styles suggested in this unit. Literacy skills will be practised and connections made to Citizenship.





Where the Unit fits:


Understanding of the meanings of relevant symbols and artefacts continues to be developed throughout this unit, building on the concepts introduced in Unit 7.1 I Spy…! Beliefs raised in Unit 7.2 The Truth is Out There! are seen in practice in this unit.





Key Vocabulary:


Worship, ritual, emotion, adulation, praise, anticipation, symbolism, sacred, action, belief, liturgical, charismatic, contemplation, meditation, formal, informal, supplication, thanksgiving, ceremony, communion, mass, Lord’s Supper, Eucharist, peace, joy, icon, image.





Suggested Resources:


Video extracts of a high profile football match, showing crowd response; video ‘Aspects of Christianity’ showing Roman Catholic mass; various texts providing information about different Christian denominations and approaches to worship, e.g. Quaker, Pentecostal, Methodist, Orthodox; artefacts used in Christian worship; examples of gospel music, prayers, poems and hymns. 





Expectations (relating to Core/Key Assessment Objectives)


most pupils will be able to�
think about their own thoughts, attitudes and beliefs, the principal beliefs of (Christians) and their own responses to the ways in which different groups (of Christians) express their beliefs


state why a religious place/building is important to the (Christians) who worship there and the significance of special people and features used in worship�
�
some pupils will not have made as much progress and will be able to�
talk about something they believe, give a simple reason why others may or may not believe the same thing and express an opinion about the way in which some people express their belief


name a (Christian) denomination, state who leads the service of worship and explain why the leader is important, in simple terms�
�
some pupils will have progressed further and be able to�
think about their own beliefs in relation to the beliefs of (Christians)


demonstrate a knowledge of the variety of beliefs and practices within different (Christian) denominations�
�



Pupil Achievements (learning outcomes)


AT1: 5  I consider that what _____________ people believe about __________   affects their lives by _________


AT1: 6  I have thought about my feelings and beliefs towards the way _____people express their beliefs about ___


AT2: 8  I can show how ________ is carried out by some _________ and say why


AT2:18 I can explain why _______ (name of place) is important to _________________


AT2:21 I can explain why the role of the ________ is important to __________________


�
�





















�Unit 8.1: It’s For Yo-u! (those who are called)


Term: Autumn     	Year: 8	





About the Unit:


This unit examines the concept of commitment to a cause or an ideal. It raises the question of ‘calling’ or personal choice. It begins with a focus on contemporary figures to develop a common understanding of vocation and what it means to commit oneself. The concept is further developed through a study of some of the Sikh gurus and the khalsa. Another aspect of commitment is considered in the person of Muhammad (pbuh), statesman or prophet? Opportunities are provided for pupils to consider and to reflect on beliefs and ideals that they would make a commitment for. The unit supports the promotion of pupils’ spiritual, moral, social and cultural development and encourages reflection on what it means to be an active citizen. Skills of communication are practised and developed through the suggested activities.





Where the Unit fits:


This unit builds on the units of work in Year 7 and provides an opportunity to focus on Islam and the Sikh faith.


The work on Islam forms the basis for a consideration of Hajj in Unit 8.2 Going Places





Key Vocabulary:


Qur’an, goals, qualities, vocation, values, ideals, campaign, commitment, persecution, reconciliation, revelation, trust, hegira, hafiz, guru, khalsa, peer group, prophet, jihad





Suggested Resources:


Qur’an, newspapers, CEM Looking Inwards, Looking Outwards, Folens Thinking About Religion, (and related books and worksheets), Hodder & Stoughton Seeking Religions: The Muslim Experience, The Sikh Experience, ICT and Internet access





Expectations (relating to Core/Key Assessment Objectives)


most pupils will be able to�
discuss their attitudes towards religious responses to the caste system and consider how their own beliefs may inform their actions


show understanding of the importance of Guru Nanak and Muhammad (pbuh) for their respective faith groups and be able to explain why people like Guru Nanak and Muhammad (pbuh) committed themselves to a cause


explain how and why people follow codes of conduct from their faith tradition�
�
some pupils will not have made as much progress and will be able to�
express an opinion about the work of Guru Nanak in trying to eliminate the caste system and say what they would do to help stop an inequality


explain in basic terms the importance of Guru Nanak and Muhammad (pbuh) to their respective faith groups�
�
some pupils will have progressed further and be able to�
explain the significance of the roles of these religious leaders in relation to their Holy Books


demonstrate a clear  understanding of the concept of commitment comparing historic religious leaders with contemporary examples�
�



Pupil Achievements (learning outcomes)


AT1:  2  I can talk about my feelings towards the ways _______ respond to _________________


AT1:  3  I know why I __________ because I believe ___________________________________


AT2:  9  I can explain why __________ people commit themselves to the cause of ______________________


AT2:10  I can explain the importance of ___________ for _________________________


AT2:12  I can explain why ___________ is used by ___________ to express beliefs about ________________


AT2:14  I can give reasons why _________ follow codes of conduct from their faith tradition�
�
�























�Unit 8.2: Going Places ( pilgrimage )


Term: Spring      Year: 8








About the Unit:


This unit explores the concept of pilgrimage, starting with the pupils’ perspective of a special place, developing into an exploration of hajj to Makkah and completing the unit with a Christian celebration at Lourdes. Pupils are encouraged to consider why people make pilgrimage and what they get out of it.








Where the Unit fits:


Aspects of worship considered in Unit 7.3 Lights, Camera, Action! form a useful basis for development in this unit.








Key Vocabulary:


Pilgrim, pilgrimage, journey, Makkah, hajj, hajji/hajja, ihram, ka’aba, sacred, ummah, commitment, jihad, Lourdes, vision, rejuvenation, faith, prayer, healing, basilica, disability, reconciliation, independence, remembering, sacred.








Suggested Resources:


BBC The Belief File, relevant text books, prayer beads (tizbah), posters, postcards, sheets for ihram, artefacts, materials from organisations which organise pilgrimages.








Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
consider their thoughts, attitudes and beliefs about pilgrimage in relation to the beliefs of Christians and Muslims


explain the significance of Makkah for all Muslims and that of Lourdes, for some Christians and explain why many religious believers make pilgrimage�
�
some children will not have made as much progress and will be able to�
think about how special places may affect their lives 


say why pilgrimage is important to Muslims or Christians and give a simple but accurate description of what a pilgrim to Makkah or Lourdes may do there �
�
some children will have progressed further and be able to�
explain how local communities in either Islam and/or Christianity, may support their members who wish to make a pilgrimage


explain the relationship between local, national and global groups on a common pilgrimage�
�






Pupil Achievements (learning outcomes)


AT1:  1 I can consider what ____________ believe about ___________________ and think about what I believe


AT1:  4 I believe that ___________________ influence/s my life because _______________________________


AT2: 18 I can explain why ____________________(place) is important to ______________________________


AT2: 19 I can explain why pilgrimage to ___________________________ is important for _________________


AT2: 22 I have studied the activities of the local ________ community and shown how it forms part of the _____


�
�






�























�Unit 8.3: Having a Party? (festivals and celebrations)


Term: Summer     	Year: 8	





About the Unit:


The main focus of this unit is on the purpose and expression of celebration. Starting with the celebrations that most pupils will be familiar with, the unit then moves into a consideration of reasons why Christians celebrate Sunday as a weekly festival. Ascension day and Pentecost are less well known but significant festivals for Christians, and there is an opportunity here to explore the symbolism and significance of these events for different Christian groups. The ways in which beliefs are expressed through celebration are highlighted in the study of a festival from a different faith, for example Judaism.





Where the Unit fits:


This unit builds on aspects of worship found in Unit 7.3 Lights, Camera, Action!





Key Vocabulary:


Celebration, festival, anticipation, symbols, artefacts, holy day, holiday, Sunday, resurrection, Ten Commandments, Shabbat, denomination, Anglican, Quaker, Ascension day, Pentecost, gifts, precious, commercial, Holy Communion, Confirmation, ritual, sacred





Suggested Resources:


Party invitations, balloons, streamers, etc., artefacts used at different religious and secular celebrations, posters depicting different Christian and Jewish (or other faith) festivals and celebrations, music e.g. Happy Birthday, festival songs, celebration greetings cards, bibles, copies of 10 Commandments, selection of text books appropriate to key stage.





Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
consider their  thoughts, feelings and beliefs about the ways in which beliefs are expressed through celebration


explain the significance of a particular festival for Christians and for Jews and describe a range of ways in which the festival is celebrated�
�
some children will not have made as much progress and will be able to�
give their own opinion about the ways Christians and/or Jews celebrate a religious festival


give an account of why a named festival is celebrated�
�
some children will have progressed further and be able to�
explain how a variety of expressive forms, including artefacts and symbols, are used to communicate ideas, feelings, thoughts and beliefs connected with a religious festival �
�



Pupil Achievements (learning outcomes)


AT1:  5  I consider that what _______ believe about ________ affects their lives by ________________


AT1:  6  I have thought about my feelings and beliefs toward the way ________ people express their beliefs 


              about ______________


AT2:  7  I can describe the main beliefs of _________ about ____________________________________


AT2: 12 I can explain why ____________ is important in the history of ___________________________


AT2: 16 I can explain why ____________ celebrate the festival of _______________________________


AT2: 23 I can explain how ____________ is used by ___________to express beliefs about ____________


�
�






























�Unit 9.1: Where Are We Going? (the journey of life)   


Term: Autumn	                   Year: 9








About the Unit:


The focus of this unit is on rites of passage. It begins with the pupils’ own experience and provides opportunities for reflection on the value of every individual. The concept of life as a ‘journey’ is explored and the celebrations of two particular life stages are examined. Christianity and Judaism are the suggested faiths for study but rites of passage from other faiths could be substituted. The unit provides opportunities to make links with PSHE and Citizenship, promotes the development of dimensions of SMSC and uses thinking skills and ICT as part of the learning activities.





Where the Unit fits:


Pupils may be able to demonstrate prior learning of Bar/Bat Mitzvah from Unit 6.1The Journey of Life. This unit builds on this and learning from the Year 8 units. The ‘rites of passage’ theme is extended into Unit 9.2 There Are More Questions Than Answers.





Key Vocabulary:


Ritual, symbolism, chaos, initiation, rite of passage, ceremony, Bar and Bat Mitzvah, Torah, status, rights, responsibilities, Confirmation, Believer’s Baptism, secular, partnership, love: agape, eros, storge, philia, vows, Ketubah, unique, ultimate worth.





Suggested Resources:


Bible, prayer book, greeting cards for the different occasions, posters, video material, glossary, CEM Looking Inwards, Looking Outwards, prayer shawl, kippah, glass, kosher  wine bottle, Effective Learning in RE pack.





Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
Consider their  own thoughts, attitudes and beliefs about marking life stages, compare them to the beliefs of others and consider how their beliefs may inform their actions


Identify the main beliefs of Christians and Jews about initiation or marriage, describe some symbolic forms of expression used in the ritual and explain why the ritual is important to a faith member�
�
some children will not have made as much progress and will be able to�
Give an opinion about the way in which a Christian or Jew may mark a life stage and describe their own ideas about how they would like to mark the stage


Identify a main belief held by a faith member about initiation or marriage, describe some symbols and artefacts used at the ceremony and know why they are used�
�
some children will have progressed further and be able to�
Evaluate their attitudes and beliefs about rites of passage in relationship to others


Explain the significance of ritual and ceremony in the life of a member of a faith group �
�



Pupil Achievements (learning outcomes)


AT1:  1 I can consider what _______ believe about __________ and think about what I believe


AT1:  3 I know why I ____________ because I believe ______________________________________________


AT2:  7 I can describe the main beliefs of ____________ about ________________________________________


AT2:  8 I can show how _______________________ is carried out by some ___________________ and say why


AT2:14 I can give reasons why ______________ follow codes of conduct from their faith tradition


AT2:17 I can explain why _________________________ (ritual) is important to _________________________


�
�
�























�Unit 9.2: There Are More Questions Than Answers!  


Term: Spring	                   Year: 9








About the Unit:


This unit will enable pupils to think about what makes some questions ‘ultimate’. It provides opportunities for exploration of some ultimate questions both from their own perspective and from the perspective of members of different faith groups and encourages pupils to reflect on and evaluate different responses. Opportunities to consider Citizenship issues, practice thinking skills and literacy skills and develop SMSC are all found within this unit.





Where the Unit fits:


The unit builds on Unit 9. 1 Where Are We Going? through an early consideration of what people believe will follow the final rite of passage. The unit also links back to Unit 7. 2 The Truth is Out There! 





Key Vocabulary:


Ultimate, reincarnation, karma, dharma, atman, maya, moksha, transmigration, cremation, Day of Judgement, resurrection, ensoulment, afterlife, Truth, True.








Suggested Resources:


CEM RE in Practice: Is it True? CEM Looking Inwards, Looking Outwards, Hodder & Stoughton, Seeking Religion: The Hindu Experience, The Muslim Experience; Bibles, Buddhist Eightfold Path and Four Noble Truths.





Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
Identify contrasting views with regard to responses to ultimate questions and give reasoned arguments for their own point of view


Explain how different traditions respond to some ultimate questions and identify relevant teaching from ‘codes of conduct’�
�
some children will not have made as much progress and will be able to�
Express their own view with regard to some ultimate questions and recognise that others may hold a different view


Describe the view held by members of a faith tradition with regard to at least one ultimate question�
�
some children will have progressed further and be able to�
Recognise and explain how different responses to ultimate questions may be found within religious traditions �
�



Pupil Achievements (learning outcomes)


AT1: 1 I can consider what _______ believe about __________ and think about what I believe


AT1: 5 I consider that what _________ people believe about __________ affects their lives by _________


AT2: 7 I can describe the main beliefs of ____________ about __________________________ ________


AT2:13 I can explain the ways _________ respond to questions about _____________________________


AT2:14 I can give reasons why _________ follow codes of conduct from their faith tradition


�
�







































�Unit 9.2: There Are More Questions Than Answers!  


Term: Spring	                   Year: 9








About the Unit:


This unit will enable pupils to think about what makes some questions ‘ultimate’. It provides opportunities for exploration of some ultimate questions both from their own perspective and from the perspective of members of different faith groups and encourages pupils to reflect on and evaluate different responses. Opportunities to consider Citizenship issues, practice thinking skills and literacy skills and develop SMSC are all found within this unit.





Where the Unit fits:


The unit builds on Unit 9. 1 Where Are We Going? through an early consideration of what people believe will follow the final rite of passage. The unit also links back to Unit 7. 2 The Truth is Out There! 





Key Vocabulary:


Ultimate, reincarnation, karma, dharma, atman, maya, moksha, transmigration, cremation, Day of Judgement, resurrection, ensoulment, afterlife, Truth, True.








Suggested Resources:


CEM RE in Practice: Is it True? CEM Looking Inwards, Looking Outwards, Hodder & Stoughton, Seeking Religion: The Hindu Experience, The Muslim Experience; Bibles, Buddhist Eightfold Path and Four Noble Truths.





Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
Identify contrasting views with regard to responses to ultimate questions and give reasoned arguments for their own point of view


Explain how different traditions respond to some ultimate questions and identify relevant teaching from ‘codes of conduct’�
�
some children will not have made as much progress and will be able to�
Express their own view with regard to some ultimate questions and recognise that others may hold a different view


Describe the view held by members of a faith tradition with regard to at least one ultimate question�
�
some children will have progressed further and be able to�
Recognise and explain how different responses to ultimate questions may be found within religious traditions �
�



Pupil Achievements (learning outcomes)


AT1: 1 I can consider what _______ believe about __________ and think about what I believe


AT1: 5 I consider that what _________ people believe about __________ affects their lives by _________


AT2: 7 I can describe the main beliefs of ____________ about __________________________ ________


AT2:13 I can explain the ways _________ respond to questions about _____________________________


AT2:14 I can give reasons why _________ follow codes of conduct from their faith tradition


�
�







































�Unit 9.3: Who Gives a …! (moral issues)


Term: Summer     	Year: 9	





About the Unit:


This unit focuses on poverty as a local, national and global issue. It can be adapted to consider other aspects of inequality. Opportunities are provided for pupils to express their own ideas, opinions and beliefs whilst broadening their understanding of the influence of some religious leaders. It is intended that the unit should draw on topical issues and pupils should be encouraged to reflect on events in the contemporary world and the ways in which members of a faith group may respond to these events based on teaching found in respective religious literature. Thinking skills, literacy, numeracy, ICT and SMSC all find opportunities for development and/or expression in this unit, alongside aspects of Citizenship and sustainable development.


Where the Unit fits:


The content and skill requirements of this unit, together with all the preceding units, provide a useful step towards GCSE Religious education, both full course and short course


Key Vocabulary:


Inequality, GNP (gross national product), fairness, aid, poverty, poverty of spirit, names and titles of religious leaders, significant (religious) writings, charity, zakah, Time bank, credit union, compassion, compassion fatigue, hypocrisy, World Bank, UNESCO, WHO.





Suggested Resources:


Atlases, Internet, newspapers, magazines, local religious leaders, Holy books of different faiths, relevant passages from Holy books for discussion and display, Assissi document, CEM RE in Practice series, key words, topical video material and relevant text books, peaceful background music to aid reflection, geography department





Expectations (relating to Core/Key Assessment Objectives)


most children will be able to�
explain clearly their views towards some religious responses to poverty and express their own reaction to the ways in which members of a faith group live according to their beliefs


explain how religious belief may relate to the issue of poverty, explain how the life and teaching of a religious leader has influenced a faith group to take action against poverty and investigate the activities of local faith groups as part of national and global groups in working to eradicate poverty�
�
some children will not have made as much progress and will be able to�
consider their own thoughts and beliefs about poverty in relation to the beliefs of others


describe how members of a faith group are guided by their religious literature in responding to poverty�
�
some children will have progressed further and be able to�
analyse their own and other people’s responses to the issue of poverty from religious and secular viewpoints


explain their understanding of different religious and moral responses to poverty using appropriate evidence and examples and explain how beliefs and cultural influences affect the way people respond to the issue�
�



Pupil Achievements (learning  outcomes)


AT1:  2  I can talk about my feelings towards the ways _________ respond to ___________ (e.g. poverty)


AT1:  5  I consider that what _________ people believe about _________ affects their lives by _________


AT2:15  I can explain why ________ belief about _______ affects people personally and in the way they respond 


              to the issue of ___________________


AT2:21 I can explain why the role of the _______ is important to __________________________


AT2:22 I have studied the work of the local ______ community and shown how it forms part of the _____ scene


�
�
�
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