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	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PEOPLE

(iv) consider how believers respond to symbols and artefacts which are important to their faith

PLACES

(ii) consider the variety of uses and features of religious places

RITUALS & CEREMONIES

(ii) investigate the meanings of symbols and artefacts within rituals and ceremonies, festivals and celebrations 

WRITINGS

(iii) reflect on the special and sacred nature of foundation documents within faiths and the beliefs and questions arising from this
	(j) discuss their response to how believers use symbols and artefacts

(k) examine different responses to how believers use symbols and artefacts and give their own opinion

(l) evaluate how the use of symbols and artefacts can affect people’s lives

(d) consider how their beliefs about the uses and features of religious places may inform their actions

(d) examine how their beliefs may inform their responses to symbols and artefacts used in RCFC

(e) consider different responses to symbols and artefacts used in RCFC and give their own view

(f) evaluate their responses to the ways in which people express their beliefs through the use of symbols and artefacts

Key Assessment Objectives

AT1: 4 reflect on religious and secular influences that may affect their lives

AT1: 6 consider their thoughts, feelings and beliefs about the ways in which beliefs are expressed


	(j) describe how people use a variety of symbols and artefacts

(k) explain the meanings of a variety of artefacts and symbols

(l) explain how people use symbols and artefacts to express and communicate ideas, feelings, thoughts

and beliefs

(e) describe important features and uses of religious places and buildings

(f) explain the significance

of the features of religious places and buildings

(e) explore the way artefacts and symbols associated with RCFC may be used

(f) explain the meanings of artefacts and symbols used in RCFC

(g) identify and describe artefacts which reflect the special nature of these writings

Key Assessment Objectives

AT2: 20 explain the meanings of a variety of artefacts and symbols

AT2: 23 explain how a variety of expressive forms, including artefacts and symbols, are used to communicate ideas, feelings, thoughts and beliefs
	Respond

· Create a display of familiar objects demonstrating use of symbols/ imagery. e.g. uniform, school badge, school bag, football strip, casual clothes, books, magazines, jewellery (include both secular and faith symbols and artefacts). Play ‘I spy with my little eye, something beginning with …’ to see how many objects the class can identify. 

· Show/demonstrate a range of symbols and symbolic actions including gestures and body language, secular and sacred.
· Discuss ideas about symbols, (personal and other) – where they might be seen/found, what they represent.

· Recall a visit to a special place, how did people behave there, why?

· In groups talk about and agree a definition for the word ‘symbol’, Display the definition/s. 

React

Symbolic dress

· Using examples of clothes from the display, talk about clothes as symbols,(Sunday best, support for team etc.) What can clothes say about us as individuals/groups?

· Consider the symbolism of the Five K’s worn by Sikhs.
· Find out about the symbolism of the tallit and tefillin worn by Jewish men (and some Jewish women). 

· Explore the symbolism of the clothing of a monk/nun/vicar/bishop of the Christian church.

Ritual actions

· Watch a video of extracts from a World Cup Final/FA Cup Final (or possibly a pop concert/last night at the Proms). Discuss ritual actions seen and consider the ways in which actions may be symbolic.

· Explore the symbolism of ritual actions in wudu and/or rak’ah in Islam, removal of shoes/covering heads on entering a mosque, temple or gurdwara.

· Examine pictures or statues of the Buddha showing different, symbolic hand positions. Explore the symbolism of the gestures and features.
Artefacts

· Give out a selection of artefacts both sacred and secular to groups of pupils and invite them to pose a limited number of questions about the artefacts they have been given. Write the questions out clearly and leave on the table with the artefacts for the next group to discuss. As a class consider which were the best/most interesting/most difficult questions and why? Did the questions help you to explore the symbolism of the artefacts?  

· Investigate the ways in which artefacts are used as part of a religious ceremony. E.g  Holy Communion, reading from the Guru Granth Sahib, morning service in the synagogue.

Writings and language

· Discuss names/words we use to describe the familiar (slang). Where do they originate? Who has a nickname? How did it come about? 

· Find the meaning of the names given to Jesus, e.g. Christ, Messiah and the meaning of Buddha, the name given to Siddharta Gautama.

· Listen to a symbolic story e.g. a fable of Aesop, a familiar parable told by Jesus. Consider the symbolism contained in the story. Make up your own symbolic story.

· Play the metaphor game, I’d rather be (a hammer)than (a nail)…

· Look for symbols and metaphor in a selection of expressive forms. e.g. pop music including: ‘One of us by Joan Osborne’, ‘Angels’ by Robbie Williams. 

Bhangra music, Indian dance; musical productions like ‘Joseph’, 

        ‘Godspell’, ‘Prince of Egypt’; hymns and Christmas carols; Art work,

        including illuminated letters such as those found in the Book of Kells, 

        Christmas cards etc.

Reflect

· Make a card game of pictures of symbols from different faith groups (and perhaps secular groups) with matching explanations – invite another group to play your game.  

· Explore the use of metaphor in the New Testament, e.g. Peter as the ‘Rock’, Jesus as the ‘Lamb of God’, ‘Word of God’, Son of God’, Light of the World’. Consider how the images these convey help to make sense of difficult ideas. Make drawings/collage to represent the metaphors and work with a partner to explain what is meant by the metaphor. Present your ideas to the class.

Review

· What do you think about the ways in which beliefs are expressed? Choose one of the following ways through which religious belief may be expressed and think about your feelings towards this form:       

· dress

· actions

· artefacts

· writing 

· expressive forms such as language, film or art            

· Produce a poem or song or piece of artwork that reflects your views and write an explanation to accompany your work.    


	· Add to the display throughout the unit.

· This is an opportunity to promote local culture

· A homework activity could be to look for symbols in the local area, on places of worship, public buildings, shops, etc.

· Opportunity to recap features and uses of places of worship before considering ritual actions

· If you do not have access to actual artefacts then utilise pictures and posters

· Opportunity to explore different cultures

· Examples of the practice of wudu and rak’ahs can be found in video programmes such as ‘Believe it or Not’ series

· Talk about reasons for being respectful of faith group artefacts and reflect this respect in your handling of them

· Opportunity to develop thinking skills through posing questions

· Be sensitive about nicknames, not everyone may be comfortable about this – including the teacher!

· A homework activity could be to discover how own name was selected and what it means

· The metaphor game can be found in the Effective Learning in RE pack

· Metaphors for Jesus are found in all the gospels but particularly in John’s gospel

· Useful exercise/ideas can be found in ‘Easter’ Teaching RE series, CEM
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	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PEOPLE

(v) develop an understanding of people’s responses to their beliefs

PLACES

iv) examine religious and secular viewpoints on the nature and possible purposes of life on earth in relation to views on responsibility to care for the environment

WRITINGS

i) investigate writings which people find significant through the study of their content, form and history

iii) reflect on the special and sacred nature of foundation documents within faiths and the beliefs and questions arising from this

iv) consider the authority of significant writings and their place within the lives of believers
	o) evaluate their own responses to the ways in which people live according to their beliefs

(j) discuss ways in which religious and secular beliefs about the world may affect their lives

(k) consider religious and secular viewpoints on the nature and purpose of life on earth and give their own view

(a) think about how their beliefs about significant writings may inform their actions

(j) discuss their responses to peoples’ beliefs about the authority of significant writings

(k) examine how peoples’ beliefs and actions are affected by their beliefs about the authority of significant writings and give their own view

Key Assessment Objectives

AT1: 1 consider their thoughts attitudes and beliefs in relation to beliefs of others

AT1: 3 consider how their beliefs may inform their actions


	(m) describe how local faith groups demonstrate their response to their beliefs

(o) investigate how these traditions (Faith groups) reflect responses to ultimate questions about the world

(a) describe the nature of sacred writings

(h) explain the significance of religious writings

(m) give reasons to account for the authority of holy books

Key Assessment Objectives

AT2: 7 describe the beliefs central to these religions and traditions

AT2: 11 explain the significance of religious writings

AT2: 13 explain how these traditions  respond to some ultimate questions


	Respond

Who am I?

· Discuss five pieces of information about a known person (e.g. teacher, famous individual).

· To consider the concept of ‘proof’ ask pupils to work in pairs to tell each other five ‘facts’ about themselves. As each ‘fact’ is told the partner says ‘prove it’. Remind pupils that they only have to give facts that they don’t mind sharing. Bring pupils into a circle and ask each person to talk about one fact about their partner and why they believe it. 

· Discuss the evidence offered - proof by definition, e.g. gender, empirical proof, e.g. I can see how tall I am. So what is proof? Proof = evidence = fact (NB facts are not static).

· Watch a short extract of the opening scene of the film ‘Columbus’, where Columbus talks about the world being flat and how he wants to disprove it. In 1492 evidence showed people that the world was flat. Support with maps from the time. Show photographs of earth from space/outer space. More evidence provides certainty of fact.

· Finish this section with the story of the blind men and the elephant to illustrate the last point. Pupils retell story in own style to emphasis the point.

Can you believe your eyes? 

· Use a range of resources to explore the ways in which we perceive the world around us. Play ‘what do you see?’ using optical illusions, items in a ‘feely’ bag, photographs of objects taken from unusual angles, different sounds, magic eye pictures. Establish that different people ‘see’ differently.

· Discuss: If we can ‘see it’ do we believe it? (If you can see it, it is provable and therefore fact which does not require belief. BUT facts can change. 500 years ago the earth was flat, according to the evidence available and this was a truth. Today evidence tells us the earth is round and this is true or the truth as we know it).
React

What are beliefs?

· Belief is the way you interpret the evidence.

· Present pupils with a set of facts and a set of beliefs (e.g. the walls in this room are green, all people should be treated equally) ask them to discuss both sets and decide what is more important, facts or beliefs.

· Show for e.g. a two-minute extract from the film “Contact” with Jodie Foster where she is asked “Did you love your father? Prove it!” Discuss.

· Write definitions for proof, belief and fact – display in room.

· Some things in life are based on belief e.g. upsurge of belief in angels… ghosts…. Consider examples of these through songs, books, films etc. 

· Ask pupils to list their beliefs in an interesting way (e.g. belief wall).

What is real?

· Invite pupils to describe either a unicorn, a dragon or Father Christmas. Discuss how they can describe something we know doesn’t exist. Remind about symbolism and metaphor.  Is God ‘real’? Consider the views of an atheist, an agnostic and a non-theist.

What do Hindus believe about God?

· In groups look carefully at a murti (statue of a Hindu deity). Each group frames a series of questions about their murti, they choose the best five questions and display them.  Answers to each groups questions could be considered, researched, discussed, areas of belief identified etc.

· Teach the Hindu understanding of God (Brahman = many different characteristics, exemplified in Brahma, Vishnu, Shiva). Not a polytheistic belief but Vishnu is portrayed in a number of physical incarnations.  Explore different characterisations of Hindu gods, i.e. the symbolism of Brahman.

What do Christians believe about God?

· Use the Apostles Creed to explore the concept of the Trinity. Symbolism of trinity ‘shield’. (God as Father = Transcendent, Son = Immanent, Spirit = the bridge, e.g. Budapest – Buda and Pest without the Bridge are two separate cities).
· Look for symbols, metaphor and images of God in Christian tradition and discuss. Consider descriptions of God as eternal, infinite.
· Where do Christian ideas of God come from? Holy writings, e.g. 
        2 Timothy 3:16 –17, baptism and transfiguration of Jesus,           

        Pentecost/Whitsun. Imagery in hymns like “Breathe on me breath of  

        God”.

· Where do members of other faith groups get their ideas about God? Consider the significance of religious writings and make a collection of statements about God from different holy books.

Reflect

· Ask pupils to think about the Hindu and Christian concepts of God; think about their own ideas and where they come from (remind it is possible to ‘describe’ the unseen). 

· Find the meaning of anthropomorphism.  Is this a description of the way some people ‘see’ God? Discuss and relate back to metaphor.

Review

Assessment

· Pupils draw themselves in the style of a Hindu representation of a deity, showing their own range of characteristics.

· Write about their own thoughts, attitudes and beliefs  about God in relation to the beliefs of Hindus or Christians.

· How would a Christian or a Hindu respond to the question ‘Does God exist?’ How would you respond?


	· Display key words for reference throughout the unit. Encourage use of dictionaries to find meanings

· This activity may need some prior input from the teacher to help pupils think about giving information they can prove

· Another way to approach this is through an activity ‘Who are You?’ – see Effective Learning in RE pack
· Also ref. Wallace & Grommit ‘A Grand Day Out’ (moon made of cheese!)

· Copy in Effective Learning in RE pack

· Examples of optical illusions in Effective Learning in RE pack
· Folens ‘Thinking About…’ series may be used here

· Literacy opportunity

· Opportunity to develop thinking skills

· Opportunity to consider other cultures

· Opportunity for spiritual development

· Reading for a purpose

· Opportunity for spiritual development

· Literacy skills

· See example in Effective Learning in RE pack
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	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PEOPLE

iii) broaden their understanding of the roles and importance of religious leaders within faith communities

PLACES

i) investigate places which people find significant, including places of worship and places of pilgrimage

RCFC’s

i) relate specific rituals and ceremonies, festivals and celebrations to particular beliefs, people, places, times and activities


	(g) discuss their attitudes to the ways in which people respond to religious leaders

(h) examine different attitudes to the ways in which people respond to religious leaders and give their own opinion

(i) evaluate how responses to religious leaders may affect people’s actions

(a) consider how their beliefs about significant places may inform their actions

(b) consider different ways in which religious and secular views about significant places may affect people’s lives and give their own opinion

(c) evaluate their responses to the ways in which people value significant places

(a) discuss religious and secular rituals that may affect their lives

(b) consider different responses to religious and secular rituals and events that affect people’s lives and give their own view

(c) evaluate their responses to the ways in which people demonstrate their beliefs through RCFC
	(g) define the roles of special people within faith groups

(h) explain the significance of the roles of special people within faith groups

(i) describe and explain how religious belief may relate to personal and contemporary issues

(a) describe religious places, buildings and their features which are important to believers

(d) explain how a variety of expressive forms are used to communicate ideas, feelings, thoughts and beliefs about places

(a) describe significant rituals and events in these faith groups


	Respond

· Introduce the idea of worship as an expression of human emotion, a natural experience for all people. 

· Think about events such as a football match/pop concert and ask pupils to identify the emotions displayed. e.g. adulation, joy, anticipation, excitement, depression etc.

· Listen to a range of music – ask pupils to write a series of words to describe their responses, think about the images the different music conjures up and draw what you hear. Share responses.

· Ask pupils to consider the things they think are ‘worthy’ and the things they are passionate about. These could be discussed with a partner, shared with a group and/or recorded in pictorial form. Is there a consensus?

· In groups brainstorm the ways in which the following can be expressed: joy, repentance/sorrow, peace, thanksgiving, supplication (asking), ecstasy, praise, adoration, anticipation – demonstrate to other groups (use mime, role play, frozen tableau, etc.) Draw out the concept of body language and discuss use of gesture.

React

· Observe an act of religious worship (e.g. video extract of Roman Catholic Mass). Consider the ways in which people are expressing an emotional response to a belief through their actions. Pupils could be divided into groups for this activity and each group given an aspect to focus on as they watch, such as: role of priest, use of artefacts, ritual actions (of priest/congregation), emotions displayed, body language. Discuss observations in groups, record and display 

· Feedback observations to whole class. The teacher guides the discussion to focus on the roles of significant people, the rituals that took place, emotions displayed and use and treatment of sacred writings, e.g. order of service/liturgy, readings, hymns etc. Record findings.

· Pupils evaluate what they have seen and explain what their thoughts are on a ceremony of formal worship (homework activity?).

· Make comparisons of liturgical worship with, for example, a Quaker meeting. (No formality, no liturgy, spontaneous). Observe a Quaker meeting – on video. Discuss roles, artefacts, actions, symbolism, emotions, feelings conveyed etc. How can this be worship? 


	· Suggestions for music found in Effective Learning in RE pack

· For this activity music could be replaced with art or poetry

· A homework activity could be to collect different examples of use of body language for discussion in class

· e.g. ‘Aspects of Christianity’

· Turning off the sound may help pupils focus more clearly on actions

· Identify familiar Quaker families e.g. Rowntrees, Terry’s etc.



	ii) investigate the meaning of symbols and artefacts within rituals and ceremonies, festivals and celebrations

WRITINGS

iii) reflect on the special and sacred nature of foundation documents

iv) consider the authority of significant writings and their place within the lives of believers

v) investigate the ways in which communities use writings as frameworks for belief and practice
	(i) evaluate responses to the ways in which people live according to their beliefs about foundation documents

Key Assessment Objectives

AT1: 5 examine their responses to the ways in which people live according to their beliefs

AT1: 6 consider their thoughts, feelings and beliefs about the ways in which beliefs are expressed
	d) describe the features of religious buildings associated with particular 

(e) explore the ways artefacts and symbols associated with RCFC may be used

(f) explain the meanings of artefacts and symbols used in RCFC

(g) explain how a variety of expressive forms are used to communicate ideas, feelings, thoughts and beliefs about RCFC

(g) identify and describe artefacts which reflect the special nature of these writings

(i) examine the activities of faith groups in relation to special writings

(l) explain the significance of the roles of religious leaders in relation to holy books

(n) describe the practices communities follow connected with beliefs about special writings

Key Assessment Objectives

AT2: 8 demonstrate a knowledge of the variety of beliefs and practices within each tradition

AT2: 18 account for the significance of religious places, buildings and their features

AT2: 21 explain the significance of the roles of special people
	· Give experience of ‘peace’ to pupils through guided meditation or opportunity to sit comfortably in silence and practice ‘stilling’. 

· Reflect on the experience.

· Introduce pupils to gospel music and Christian rock music. (Play loudly as they enter the room). Discuss pupils’ reactions to music. Ask how it makes them feel/want to react?

· Observe a range of ‘charismatic’ styles of worship including singing, chanting, speaking in tongues, passing out (e.g. Sky TV ‘God’ channel, Inspiration channel, excerpts from ‘Sister Act’, ‘Blues Brothers’, ‘Holy Man’ etc. Identify roles, symbols, artefacts, emotions and how displayed. What is meant by ‘praise’ in this context? 

· Investigate personal or individual worship of a Christian and present a report. Guide pupils to consider: use of Bible; types and purpose of prayer – contemplation, meditation, thanksgiving, supplication; artefacts – e.g. rosary, icons, statues, cross, crucifix, fish symbol; sacred space (including in your head!); ritual action – body language.

Reflect

· Think about the activities of worship. What are the common features of the different kinds of worship seen and investigated? Invite pupils to discuss their own thoughts and feelings about the ways in which Christians respond to their beliefs through worship. Encourage pupils to listen to the responses of others.

· Why don’t all Christians worship in the same way? What is formal and informal worship?

· Write down the questions you would like to ask a Christian about worship (as an expression of emotions, towards something feeling passionate about and worthy of worship).

· Invite practising Christians of different denominations to talk to the group about their own particular style/s of worship and to answer pupil questions.

Review

· Assessment: 

Design a place or building suitable for a group of Christians  

        (from different denominations) to worship together, reflecting

        their  common beliefs.

Draw/describe the main features and explain how they will be used.

Indicate who will lead the worship and why you have chosen this/these people.

Describe the activities of worship that will take place and explain your own feelings about these activities.

Review the way you have worked throughout this year. How could you have improved your learning?     
	· You may like to introduce pupils to Buddhist concept of vipassana through meditative walking

· Link back to first lesson and human behaviour at football matches – emotional responses

· Extended writing opportunity

· Opportunity to develop thinking skills

· Visitors find it helpful to know what questions are likely to be asked

· ICT package, My World – Places of Worship could be used to design and print a church or mosque and create 3D model.



Unit 8.1:It’s for Yo-u! (Those who are called)

	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PEOPLE

i) investigate the lives of founding figures in relation to the beliefs of their followers

ii) investigate the lives  of contemporary or historical people who have committed themselves to a cause, examining the relationship between belief and action

v) develop an understanding of people’s responses to their beliefs

WRITINGS

i) investigate the lives of founding figures in relation to the beliefs of their followers

	(a) identify how the lives of founding figures may affect people’s lives

(b) consider different responses people may make to the lives of founding figures and give their own view

(c) evaluate the ways in which people respond to the lives of founding figures

(d) discuss their responses to people who have committed themselves to a cause

(e) consider the consequences of people committing themselves to a cause and give their own view

(f) evaluate the consequences of being committed to a cause

(m) discuss their attitudes

towards some religious responses to moral issues


	(a) describe the lives of some founding figures

(b) make clear the importance of founding figures for their followers

(c) explain how the lives of founding figures relate to the beliefs of their followers

(d) describe the lives of some people who have committed themselves to a cause

(e) examine the consequences of people committing themselves to a cause

(f) explain why people commit themselves to a cause

(m) describe how local 

faith groups demonstrate their response to their beliefs

(a) describe the nature of    sacred writings  

(b)give reasons why these  writings came to be significant
	Respond

· What are goals? Is a sense of purpose important for a fulfilled life? What qualities are found in sportsmen and women or well-known figures such as the late Princess Diana? Brainstorm the personal, mental and physical qualities demonstrated by a chosen individual/s to achieve their personal goals. Did they choose to follow their particular path/vocation or were they chosen? Share findings – discuss. How important is it to have a clear vision of what you want to achieve in life?

· What matters to me? Make a series of drawings/statements to illustrate own values, goals and ideals.

· Peer influence, role models – consider who shapes our ideals, share with a partner/small group. Feedback to class.

React

· Plan a campaign speech to persuade others to support your chosen cause and hold a hustings. (This could form part of election to school council or encourage support for a class/year group charity).

The Sikh Faith

· Consider commitment as demonstrated in the Sikh faith: look at origins – conflict between Hindus and Muslims. (Possible to link to conflict in Europe, e.g. Kosova and involvement of UN, NATO, Red Cross). Write up as a modern day news report using ICT.
· Guru Nanak was committed to reconciliation and desired to eliminate the caste system. The Buddha and Gandhi were also committed to reconciliation. What is meant by reconciliation and how did each try to eliminate the caste system? Investigate! Were they chosen to follow their particular paths or did they choose?
· Role-play the account of how Guru Gobind Singh formed the Khalsa. How did the followers commit themselves? How far can we trust each other? Demonstrate with trust exercises. (Link back to Year 7 work on 5 K’s).

· The Guru Granth Sahib contains the teachings of the previous Gurus and is respected by Sikhs as their holy book. Find out how Sikhs show commitment to the teaching of the Guru Granth Sahib.
Islam

· The teacher selects a pupil and whispers in his/her ear…. Play Chinese whispers. Discuss outcome.

       Read the account of how Muhammad (pbuh) was chosen.
	· Looking Inwards, Looking Outwards. CEM

· Thinking about Religion. Folens

· Tiger Woods, Dianne Modal, Princess Diana, Bob Geldof, Geri Halliwell, Lenny Henry may be relevant figures to your group

· Possible homework activity

· Links with Citizenship

· Research through ICT 

· Prior knowledge of the caste system desirable

· Opportunity to raise issues of equality here – SMSC/Citizenship

· Research activity

· Oral tradition v written word



	ii) understand that religious literature may be open to various interpretations which may affect the way people live

iii) reflect on the special and sacred nature of foundation documents within faiths and the beliefs and questions arising from this

iv) consider the authority of significant writings and their place within the lives of believers


	(e) identify different responses to people’s use of religious literature when considering moral issues 

(g) discuss their responses to people’s beliefs about the special and sacred nature of foundation documents

(i) evaluate responses to the ways in which people live according to their beliefs about foundation documents

(l) evaluate responses to the ways in which people live according to their beliefs about the authority of significant writings

Key Assessment Objectives

AT1:2 discuss their attitudes towards some religious responses to moral issues

AT1:3 consider how their beliefs may inform their actions


	 (d) investigate codes of conduct based on holy books

(e) give reasons why people follow codes of conduct arising from their holy books

(j) examine the activities of faith groups in relation to special writings 

(k) explore the connection between key figures and special writings in these traditions

(l) explain the significance of the roles of religious leaders in relation to holy books

Key Assessment Objectives

AT2: 9 explain why people commit themselves to a cause

AT2:10 show understanding of the importance of key figures for these traditions

AT2:12 describe the significant events in the history of these traditions

AT2:14 give reasons why people follow codes of conduct arising from these traditions
	      God and how Muhammad (pbuh) accepted the role and 

      demonstrated commitment to it. Makkah to Medina = Hegira. 

Respond

What are goals? Is a sense of purpose important for a fulfilled life? 

· Compare reports of the same event in two or more different newspapers. Discuss the headlines, lay out, language, message or portrayal of characters. What is fact, what opinion? Which account is reliable? Ask how we could ensure that all the readers of a newspaper on this day could get the same message without distortion? Introduce the Qur’an.

· Refer back to way in which the Qur’an was revealed to Muhammad: dictated with no interpretation. Teacher dictates a short passage, then asks class to note key words from a similar length piece of writing. This could then be followed by a short reading, after which pupils write what they think the teacher has said. Pupils compare what they have recorded with the actual and discuss best method for greatest accuracy. The Qur’an is not interpreted or paraphrased.
· Investigate the ways in which Muslims use and show respect for, the Qur’an. Make a poster to illustrate.
· Striving in the name of Allah, or Jihad, is exemplified by Muslims as they become hafiz. Suggest other examples of Jihad. (extension activity).

Reflect

· Think about the different examples of commitment studied.  Consider the consequences of committing to a cause and explain your opinion about this.

· Complete sentence stems: 

        Because I believe_______ I _________________________________ 

People who live according to the teaching of their holy book are ____

because _______________________

Review

· Select a key figure from a religious tradition you have studied this term and who has shown commitment to a cause. Describe the ways in which this person demonstrated their commitment and explain the reasons why they committed themselves to the cause.

· Give your opinion about their response to this cause.

· In what ways do the followers of this religion demonstrate the importance of the key figure?

· Describe the code/s of conduct of this religion which are followed by the leader/ followers and explain where the code can be found

· What code/s of conduct do you follow and why?
	· Literacy opportunity

· Literacy opportunity

· Practise memory-enhancing techniques

· Opportunity for extended writing and use of writing frames





Unit 8.2: Going Places (pilgrimage)
	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PEOPLE

(v) develop an understanding of people’s responses to their beliefs

PLACES

(i) investigate places which people find significant, including places of worship and places of pilgrimage

iii) develop an understanding of what special places mean to people and how this may be expressed 


	o) evaluate their responses to the ways in which people live according to their beliefs

b) consider different ways in which religious and secular views about significant places may affect people’s lives and give their own opinion

c) evaluate their responses to the ways in which people value significant places

g) discuss ways in which religious and secular understanding of special places may affect their lives

h) consider ways in which the meaning of religious places may affect people’s lives and give their own opinion


	n) investigate the ways in which some local faith groups show they are part of national and global groups

o) examine the activities of local faith groups as part of national and global groups

b) recount examples of pilgrimage

c) give reasons why some festivals are linked with special places

d) explain how a variety of expressive forms are used to communicate ideas, feelings, thoughts and beliefs about places

h) describe special places used by local faith groups both nationally and globally

j) explain the significance of religious places

k) explain the significance of pilgrimage to a particular faith group


	Respond

· Invite pupils to imagine their own ‘fantasy island’, a special place to go to. Help the process by taking pupils on a guided journey to their special island.

· Invite them to draw and label or write a description of their island

· Alternative activities could include playing a game of “desert island discs” or remembering a special place and thinking about why it was special.

· Make a graffiti board of feelings words about their special place or island.

· Brainstorm places that are special to other people, e.g. Wembley, the Millennium Dome, Auschwitz, cenotaph, grave of relative.

· Consider why people visit these places, (looking forward to expectations, looking back to memories, help/support to grow, develop, move on!), do they have a commitment to the place? Think about why the place is there and why is it special. Will it always be there?

· Make a class collage of words and pictures depicting these special places.

React

· How should we prepare for a visit to a special place? What might we need to take with us? With a partner write a list to share with the group.

· Reflect on your list – is it a list of needs for an out of the ordinary visit or to an extra special place? Is it your usual holiday list?

· Look up the meaning of the words holiday, journey, commitment, quest and pilgrimage. Display the words and their meanings.

· Teacher introduce idea of pilgrim and pilgrimage – a common human activity dating back in time.

Pilgrimage to Makkah

· Non-Muslims may not enter Makkah so can only observe the events of  Hajj on video, CD-rom,  posters etc. 

· On a world map, mark and label Makkah,  mark on all  the 

	· See Effective Learning in RE pack for ideas about guided meditations and journeys, also see www.allRE.com

· This activity requires pupils to make prior choice of music and reasons for choice 

· A trawl through the newspapers can produce lots of ideas

· Whole group activity, opportunity for social development

· Holiday brochures may be useful here

· Dictionary work




	(i) relate specific rituals and ceremonies, festivals and celebrations to particular beliefs, people, places, times and activities 
	b) consider different responses to religious and secular rituals and events that affect people’s lives and give their own view

Key Assessment Objectives

AT1: consider their thoughts, attitudes and beliefs in relation to beliefs of others

AT1: 4 reflect on religious and secular influences that may affect their lives


	b) explain the origins of RCFC

c) explain the significance of RCFC

Key Assessment Objectives

AT2: 8 demonstrate a knowledge of the variety of beliefs and practices within each tradition

AT2: 18 account for the significance of religious places, buildings and their features

AT2: 19 account for the significance of pilgrimage

AT2: 22 investigate the activities of local faith communities as part of national and global groups


	         countries where Islam is a significant faith and draw lines to     

         Makkah. Think about Ummah (brotherhood) and the significance of 

         Hajj as a symbol of Ummah.

· Find out how Muslims prepare for Hajj, present findings on a table or pack a suitcase (diagram). Pupils could make two pictures, one of their own suitcase packed for a holiday to compare with one packed for Hajj.

· How are preparations for Hajj the same as and different to preparing for a holiday? Discuss.

Pilgrimage to Lourdes

· Introduce with some lively Christian music or video extract such as ‘Songs of Praise’ (from Lourdes).

· Focus on the present day activities, not the historical event. Investigate who goes and why. Contact the local RC Church for information on ‘Jumbulance’ and organisations like HCPT, (Handicapped Children’s Pilgrimage Trust). What is special about Lourdes? Watch for expressions of participants, body language, symbolic actions, praise and worship.

· Write a postcard from Lourdes describing ten significant things you have experienced, seen or heard.

Reflect

· Lourdes has been described as the next best thing to Disneyland (for Catholics), what do you think?

· On your own, think about the idea of ‘sacred space’, does it have to be a place? Think about your experience of guided fantasy. Does everyone have the same experiences in the same place? (refer back to Unit 7.2) Think about own special place, what places might be special/sacred to people who are not followers of religion? 

· Reflect on the spiritual dimension of the pilgrimage experience and what it means for a Muslim or Christian. Draw or write your response, perhaps as a rap or performance poem.

Review

· Prepare a guide book for a young Muslim making their first Hajj, include maps and diagrams as well as descriptive writing to say when and where it takes place, how to get there, what to expect, why it happens, how to get the most out of the experience and perhaps commentary from a Hajji.

· Explain what you think a pilgrim brings back from their experience. What ‘gift’ would you most like to bring back from your special place?
	· See suggestions in Effective Learning in RE pack

· Literacy opportunity



 Unit 8.3: Having a Party? (festivals and celebrations)
	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PLACES

(i) investigate places which people find significant, including places of worship and places of pilgrimage

(ii) consider the variety of uses and features of religious places 

RCFC

(i) relate specific rituals and ceremonies, festivals and celebrations to particular beliefs, people, places, times and activities

(ii) investigate the meaning of symbols and artefacts within rituals and ceremonies, festivals and celebrations

WRITINGS

(i) investigate writings that people find significant through the study of their content, forms and history
	f) evaluate responses to the ways in which people use religious places

c) evaluate their responses to the ways in which people demonstrate their beliefs through RCFC

e) consider different responses to symbols and artefacts used in RCFC and give their own view

f) evaluate their responses to the ways in which people express their beliefs through the use of symbols and artefacts

c) evaluate responses to the ways in which people value significant writings


	c) give reasons why some festivals are linked with special places

g) explain how the use of religious places demonstrates people’s beliefs

a) describe significant rituals and events in these Faith groups

b) explain the origins of RCFC

c) explain the significance of RCFC

e) explore the ways artefacts and symbols associated with RCFC may be used

g) explain how a variety of expressive forms are used to communicate ideas, feelings, thoughts and beliefs about RCFC

c) explain the ways in which a variety of forms are used to communicate ideas, feelings, thoughts and beliefs about significant writings
	Respond

What makes a celebration?

· Send out party invitations to the class prior to introducing this unit – they will arrive full of anticipation and questions!

· Decorate the room in party mode: balloons, streamers, cake with candles but also add symbols and artefacts of other celebrations. e.g. Year 2000, clock at midnight, poppy wreath, Easter eggs, hot cross buns, Christmas tree/cards, bread and wine, representations of Diwali, Holi, Eid, Passover etc.

· Play appropriate music as pupils enter. 

· In groups, examine the displays,  share their responses to the above stimuli, report to the class.

· Ask pupils to a) identify reasons for having a party, both personal and communal b) different kinds of party, (dinner party, street party),

        c) necessary elements to make a party. Display ideas. Any food could 

        be shared!

React

Is Sunday special?

· Link the concept of celebration to holy day/ holiday.

· Consider Sunday as a weekly holy day v holiday.

· For Christians, Sunday is a day of celebration. Find out why Christians keep one day of the week special and why Sunday. (Resurrection, 10 Commandments, synagogue only available to Jews on Shabbat).

· Explain how Jesus’ resurrection is celebrated each Sunday by many groups of Christians (why not by all Christians every Sunday?).

· Compare Sunday celebration in two different denominations (e.g. Anglican and Quaker). What is important? What is the focus? 

· Investigate the ‘Keep Sunday Special Campaign’, think about people who may have to work because shops, hospitals etc. are open. What about Sunday in other countries and cultures?

What are other Christian celebrations based on?

· Look at Christian calendar of festivals, consider the cycle of the Christian year and the events that are celebrated.


	· Jehovah’s Witnesses may be unwilling to participate in these opening activities

· These opening activities make demands on the teacher in terms of preparation and resourcing

· Happy Birthday/Auld Lang Syne

· Make use  of Bible here and historical evidence

· Tell pupils the different titles used to describe Holy Communion in different denominations

· Pupils could make their own calendar of Christian festivals using symbols from clipart



	(ii)understand that religious literature may be open to various interpretations which may affect the way people live

(iii) reflect on the special and sacred nature of foundation documents within faiths and the beliefs and questions arising from this

(v) investigate the ways in which communities use writings as frameworks for belief and practice 


	f) evaluate responses to the ways in which people may use religious literature as a guide to living

h) explain how people’s actions are affected by their beliefs about foundation documents and give their own view

m) discuss their responses to how communities use special writings in their lives

n) discuss their responses to how communal beliefs are informed by special writings

o) consider ways in which communities’ beliefs and actions may be affected by special writings and give their view

Key Assessment Objectives

AT1: 5 examine their responses to the ways in which people live according to their beliefs

AT1: 6 consider their thoughts, feelings and beliefs about the ways in which beliefs are expressed 
	i) examine the activities of Faith groups in relation to special writings

n) describe the practices communities follow connected with beliefs about special writings

o) explain the significance of communities’ beliefs about special writings

Key Assessment Objectives

AT2: 7 describe the beliefs central to these religions and traditions

AT2:12 describe the significant events in the history of these traditions

AT2:16 give an account of why festivals are celebrated

AT2:23 explain how a variety of expressive forms, including artefacts and symbols, are used to communicate ideas, feelings, thoughts and beliefs
	· Read Acts 1 & 2: consider the events and meaning of Ascension (links with Easter), the promise to return, and Pentecost, the promise of an advocate, a life changing experience, the birth of the Church!

· Consider the celebration of Pentecost, describe what takes place in two different denominations.

· What are the seven gifts of Pentecost? If you were to give these as gifts how would you give/present them? How would receiving these gifts affect your life? If you could give only one of these, which would you chose to give to whom and why?

· Make comparisons between Christmas and/or Easter to Pentecost. The former have been commercialised in many respects and the latter may not be recognised as a popular celebration but it is a Christian celebration of new life, often marked by Holy Communion and Confirmation ceremonies.

How are beliefs shown in festivals?

· Choose a celebration from a different faith. (Jewish festivals would fit well, e.g. Sukkoth, Purim, Shavuoth, Pesach, Rosh Hashannah). Consider why the festival is celebrated - the origins, where it is celebrated by families and the community, how it is celebrated - with ritual actions, special readings from sacred books, symbolic foods and dress etc.  

Reflect

· Pupils reflect on how they spend/celebrate Sunday. Is it as a holy day - a day set aside, a day of rest or the same as any other day? Think about how they would like to spend Sunday. Think about: Is Sunday in fact, just a ‘normal’ day? How is Sunday different, why is it different, should it be different?

· Look at examples of art depicting the Ascension and Pentecost. Ask pupils to create their own piece of art depicting one of these events
· Through guided fantasy ask pupils to discover the most precious thing they have ever been given. Allow pupils to draw or write about this experience

· Talk with a partner about a festival in which you have participated 

Review

· Give pupils the task of completing a piece of extended writing: How do festivals help Christians and Jews to express their beliefs, referring especially to Pentecost and ______ (Jewish festival). Use all six  assessment objectives to help you frame your answer.
	· Emphasise the Spirit – like a wind and like fire and note the dynamism of the language used
· Look for Christmas/ Easter cards to help demonstrate the point

· Possible group activity: pupils could make good use of ICT and develop literacy skills through production of a classroom poster. Also an opportunity for other cross-curricular links e.g. food technology.

· Be sensitive about asking pupils to share responses to the guided fantasy

· Writing frames may prove useful here






 Unit 9.1: Where Are We Going?  (the journey of life)
	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	RITUAL,CEREMONIES FESTIVALS AND CELEBRATIONS

 ii) investigate the meaning of symbols and artefacts within rituals and ceremonies, festivals and celebrations

iii) consider the rites of passage associated with different stages of life and their importance to individuals and groups

WRITINGS

v) investigate the ways in which communities use writings as frameworks for belief and practice


	(g) examine religious and secular rites of passage that may affect their lives

(h) consider how different beliefs about rites of passage, may inform peoples actions and give their own view

(i) evaluate their responses to the ways in which people express their beliefs through rites of passage

(j) evaluate ways in which RCFC may reflect people’s responses to ultimate questions

(o) consider ways in which communities beliefs and actions may be affected by special writings and give their views

(p) evaluate responses to the ways in which communities live according to their beliefs about special writings

Key Assessment Objectives

AT1: 1 consider their thoughts attitudes and beliefs in relation to others

AT1: 3 consider how their beliefs may inform their actions
	(g) explain how a variety of expressive forms are used to communicate ideas, feelings, thoughts and beliefs about RCFC

(h) describe rites of passage associated with these faith groups

(i) explain the significance of rites of passage

(j) give reasons why people participate in rites of passage

(k) explain why people follow codes of conduct relating to rites of passage

(l) examine how rites of passage relate to some ultimate questions

(p) examine how communities’ beliefs about special writings may relate to personal, communal and contemporary issues

Key Assessment Objectives

AT2: 7 describe the beliefs central to these religions and traditions

AT2:8 demonstrate a knowledge of the variety of beliefs and practices within each tradition

AT2:14 give reasons why people follow codes of conduct arising from these traditions

AT2: 17 explain the significance of some rites of passage, rituals and ceremonies
	Respond

· Share/relate birth stories, everybody has a different one to tell!

· Who has their birth impacted on? Reflect on the domino effect of birth, an important event in everyone’s life, a life-changing experience. Chaos theory, if a butterfly flaps it’s wings! Drops of rain in a pool, ripple effect etc..

· Read Jeremiah 1vv 4-5, discuss – is our life journey planned out for us? 
· Remind/investigate how a religion celebrates the birth of a new member, think about ritual action/symbolism. Celebration of unique personhood.

· Ask, “Who am I?”.  Who/what does science say I am? Am I more than this? Consider reaction to inanimate objects e.g. puppets, teddies etc.. Love for pets/animals RSPCA.

· Watch opening extract of ‘Antz’ (video) or ‘Bug’s Life’/ listen to ‘Misshapes’ by Pulp. Discuss

React

The progress we make from one stage of life to another may be described as a transition.  Some social groups mark the transition at the beginning of the process and some at a time during the process. Investigate the ways in which Jews and Christians (for example) mark the transition from childhood to adulthood. Consider why these may be described as initiation ceremonies and rites of passage. 

· Share personal experiences of initiation ceremonies.

· Observe Bar and/or Bat Mitzvah ceremony.

· Who reads from the Torah at this ceremony and why?

· Bar and Bat Mitzvah ceremonies clearly demonstrate the changed status of the young person. What rights and responsibilities come with this status?

· Compare the Christian ceremony of Confirmation with Believer’s Baptism. Why do you think there are two different ceremonies of initiation within Christianity?

· Explain the significance of these rights of passage for Christians or Jews.

· Make own ‘life map’ and mark on transitions, choices of direction etc.

· Find out what secular rights we acquire with age, what then are our responsibilities? What might be the next major life–changing experience we undertake? What is a partnership about?

· Look up meanings for the word love. Love is… agape, eros, storge, philos etc. Make ‘love is…’ cartoons/postcards. Ref. 1 Corinthians 13
· Use Bible to look up the religious purpose of marriage. Ref. Genesis 2 vv21-25, 1 Cor. 7 vv1-16.

· Examine vows made in Christian marriage service, they equate to responsibilities. What is significant about the marriage service compared to a secular one?

· Compare the Christian marriage ceremony with that of another faith, e.g. Judaism. Investigate the rituals of the marriage ceremony and the meaning for believers. Jewish ceremony is not a formulaic set of words but involves a personal contract (Ketubah).

Reflect

· Think about the ways in which some religions mark the transition from childhood to adulthood, consider the choices that may have to be made, the rights and the responsibilities that come with the new status. 
· Share views on the religious ceremonies studied.
· Consider which aspects of the ceremonies help the young person really feel that they have made the step into adulthood?
· Reflect on this statement “I am a unique individual of ultimate worth”. If this is true, how should progression from childhood to adulthood be marked? Or design an appropriate secular ceremony to mark the transition from child to adult and explain what you think could occur and why.
Review

· Think about own views on marriage and draw up a personal ‘Ketubah’, describing what would be brought to a partnership (responsibilities, commitment).

· Consider the ‘journey of life’ and the transitions we all make, whether by choice or because it is expected of us. Is it important to mark these transitions with rituals and ceremonies? Why?

· Rites of passage in religious traditions are often based on codes of conduct and central beliefs found in special or sacred writings. Describe how the central beliefs of one of the faiths studied are reflected in a rite of passage. Identify any relevant section/s from particular codes of conduct that apply to this rite of passage and give reasons why believers follow this code of conduct.
	· Ref CEM Looking Inwards, Looking Outwards
· See effective learning in RE pack for related activities

· Use this opportunity to raise pupils’ self-esteem and feelings of self-worth, may need to counteract/give reassurance to less confident

· Range of video material available, e.g. Bar Mitzvah Boy, Jack Rosenthal also Judaism through the eyes of Jewish Children or Ch 4 World’s of Faith series

· Links to Citizenship

· Love: agape= showing love by action, eros = sexual love, storge = family affection, philos = affection of friends

· Opportunity for share/pair work and group activity

· ICT opportunity

· Copies of illuminated Ketubah may be found on greeting cards

· Citizenship




 Unit 9.2 There Are More Questions Than Answers! (ultimate questions)
	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PLACES

iv) examine religious and secular viewpoints on the nature and possible purposes of life on earth in relation to views on responsibility to care for the environment

RITUAL,CEREMONIES FESTIVALS AND CELEBRATIONS

ii) consider the rites of passage associated with different stages of life and their importance to individuals and groups

WRITINGS

iii) reflect on the special and sacred nature of foundation documents within faiths and the beliefs and questions arising from them

v) consider the authority of significant writings and their place within the lives of believers
	(j) evaluate ways in which RCFC may reflect people’s responses to ultimate questions

(i) evaluate responses to the ways in which people live according to their beliefs about foundation documents

(l) evaluate responses to the ways in which people live according to their beliefs about the authority of sacred writings

Key Assessment Objectives

AT1 : 1 consider their thoughts attitudes and beliefs in relation to the beliefs of others

AT1: 5 examine their responses to the ways in which people live according to their beliefs
	(o) investigate how these traditions reflect responses to ultimate questions about the world

(k) explain why people follow codes of conduct relating to rites of passage

(l) examine how rites of passage relate to some ultimate questions

(j) investigate how believers may use special writings to respond to ultimate questions

(m) give reasons to account for the authority of holy books

Key Assessment Objectives

AT2: 7 describe the beliefs central to these beliefs and traditions

AT2: 13 explain how these traditions respond to some ultimate questions

AT2: 14 give reasons why people follow codes of conduct arising from these traditions
	Respond

· Write down as many questions as possible for which there are no apparent answers. Test out questions on a small group. Eliminate those for which answers can be found. Display all remaining questions for class discussion.

· It will probably be necessary to ‘unpack’ concerns and feelings in a sensitive way here, particularly about questions of suffering.

· Link back to Unit 7.2 The Truth is Out There! Discuss fact, opinion, belief and what we mean by these terms.

· Display the word ultimate, what is life’s ultimate experience? Link to previous term’s work Unit 9.1 Where Are We Going? Rituals surrounding death are the last rite of passage but ….??

React

Is death the end? 

· Investigate this question from a Hindu perspective. Find out about the Hindu belief in reincarnation, karma, dharma, atman, maya, moksha, transmigration and practice of cremation. 
· What is your understanding of the following:

“A man takes off his old clothes and puts on new clothes, so the soul puts off his old body and puts on a new body” (The Hindu Experience).

· Compare Hindu beliefs about life after death with those of another faith. E.g. Christianity, consider Day of Judgement, resurrection, accounts of Jairus’ daughter, Lazarus resurrection of body, resurrection of spirit.

· Discuss ‘What do Christians mean by life after death?’

Why do people suffer?

· Investigate the events of the Holocaust through the experiences of a child. Read the Diary of Anne Frank or Night by Elie Weisel. How do people (particularly Jews) deal with the memories of this suffering? What teaching can be found in Jewish sacred writings to help answer the question of why there is suffering in the world?  Find out about Yom Ha-Shoah and memorials in synagogues.

· ‘Suffering is the result of selfishness’. Find out about the Buddhist Four Noble Truths. Discuss the Buddhist answer. 

Do ghosts exist?

· Watch extract from film “Ghost”

· Investigate Humanist perspective “Man is the measure of all things”.

· If you believe in an afterlife you have a religious belief, ghosts are part of an afterlife therefore if you believe in ghosts you are religious. Discuss

Is birth the beginning?

· Watch video extract - “Look who’s talking” baby in womb singing

· Consider modern trend to play music/talk to unborn child.

· When does life begin? Investigate different views in the abortion debate and the controversy over when life begins. 

· When does life begin according to religious belief? When does ensoulment take place (Islam)?

What is the purpose of life?

· Make a graffiti wall of ‘Life is …” statements using own views and well known statements.

· Read extracts from Mr God This is Anna, write own ‘Mr God’ letter.

· Investigate what different faith traditions say is the purpose of life.

Will the world last forever?

· Creation v Big Bang. What are the arguments? Can science and religion agree? Make a poster to reflect both sides and possible areas of agreement.

Reflect

· Use the book cover template to explain the effects of the Holocaust on a person who lived through that time.

· Plan a suitable celebration to mark this event in your school or setting.

· How does the Hindu cremation ceremony relate to beliefs about reincarnation? 

· How does the Christian funeral and burial ceremony relate to belief about life after death?

Review

· “For Hindus the afterlife is not a game of chance but something you determine by your actions in your current life”.  If you believed that this was true for all people would it affect the way you live today? Give reasons for your answer. OR

· Choose one ultimate question and write down your thoughts, feelings and beliefs about this question. Do your beliefs affect the way you live your life? You may prefer to respond to this task with a drawing or poem.
	· Thinking skills activity

· Circle Time is a useful strategy for managing sensitive issues

· ICT opportunity www.hinduism.com and BBC Bitesize

· Watch extracts from the film Schindlers’ List
· Jehovah’s Witnesses have produced a video of faith members experiences of the Holocaust

· Refer to appropriate passages from the Bible

· See Effective Learning in RE pack

· January 27th 2001 is the first national Holocaust Remembrance Day and this term provides a suitable opportunity to consider the impact of the Holocaust for us all and the ultimate questions raised because of the cruelty and suffering caused by one group of humans to another





 Unit 9.3: Who Gives a …! 
(moral issues)
	Programme of Study
	AT1 Core Objectives

Reflection & Response
	AT2 Core Objectives

Knowledge and Understanding
	Progression of Teaching Activities
	Points to Note

	Pupils should have opportunities to:
	Pupils should be able to:
	Pupils should be able to:
	
	

	PEOPLE

iii) broaden  their understanding of the roles and importance of religious leaders within faith communities 

v) develop an understanding of peoples’ responses to their beliefs

PLACES

iv)examine religious and secular viewpoints on the nature and possible purposes of life on earth in relation to views on responsibility to care for the environment

WRITINGS

i) investigate writings which people find significant through the study of their content, forms and history

ii) understand that religious literature may be open to various interpretations which may affect the way people live

v) investigate the ways in which communities use writings as frameworks for belief and practice
	(h) examine different attitudes to the ways in which people respond to religious leaders and give their own opinion

(i) evaluate how responses to religious leaders may affect people’s actions

(m) discuss their attitudes towards some religious responses to moral issues

(n) identify different attitudes towards some religious responses to moral issues and justify their own view

(o) evaluate their responses to the ways in which people live according to their beliefs

(l) evaluate responses to the ways in which people value the world

(m) discuss their attitudes towards religious and secular responses to moral issues relating to the world

(b) consider different ways in which religious and secular views about significant writings may affect peoples’ lives and give their own opinion

(d) discuss their responses to people’s use of religious literature when considering moral issues

(e) identify different responses to people’s use of religious literature when considering moral issues

(f) evaluate responses to the ways in which people may use religious literature as a guide to living

(o) consider ways in which communities beliefs and actions may be affected by special writings and give their view

(p) evaluate responses to the ways in which communities live according to their beliefs about special writings

Key Assessment Objectives

AT1: 2 discuss their attitudes towards some religious responses to moral issues

AT1: 5 examine their responses to the ways in which people live according to their beliefs
	(g) define the roles of special people within faith groups

(h) explain the significance of the roles of special people within faith groups

(i) describe and explain how religious belief may relate to personal and contemporary issues

(m) describe how local Faith  groups demonstrate their response to their beliefs

(n) investigate the ways in which some local Faith groups show they are part of national and global groups

(o) examine the activities of local Faith groups as part of national and global groups

(m) describe how religious belief may relate to personal and contemporary issues connected with the environment

(n) examine actions taken by local Faith communities relating to the environment

(f) explain the significance of religious writings in defining ways of living

(p) examine how communities beliefs about special writings may relate to personal, communal and contemporary issues

Key Assessment Objectives

AT2: 15 describe how religious belief may relate to personal and contemporary issues

AT2: 21 explain the significance of the roles of special people within faith communities

AT2: 22 investigate the activities of local faith groups as part of national and local groups 
	React/relate

· Introduce the concept of inequality through an activity such as role-play where the teacher/activity clearly favours a minority of pupils. Discuss the outcomes.

· Ask pupils to survey 10 other pupils within the class about their income (from pocket money, job etc.) and expenditure (savings, leisure activities etc.). Analyse results, discuss average income, equality of pocket money, what they are expected to pay for. Compare with GNP for least developed countries. Consider fairness. 

· Ask what the government spends our money on and how much of this is given in aid.

Respond

Is there a need for world aid?

· Brainstorm ‘poverty’, discuss the causes of poverty, identify under headings such as natural disasters, greed, desire for power etc.

· Create a collage (group activity) using words and pictures from charity leaflets, mail shots, Internet, newspapers and magazines to depict poverty (or inequality, or homelessness, or greed, or depravity etc.). 

· Look at opening statement from Sermon on the Mount Matt. 5 v 3, discuss what is meant by poverty of the spirit. Find examples of people who could be considered to be ‘poor in spirit’ (look in newspapers for example).
What are the effects on the poorest people of the world of….

· Greed? The world produces enough food to feed the global population. Why are some people starving? The richest 250 people in the world have enough personal wealth to provide clean water, free education and free health services for all the poorest in the world. Discuss.

Desire for power? Individuals, corporations, countries who want all 

        the power – look at topical examples.

        The environment? This can both affect and be affected by poverty.  

        Consider natural disasters, clearance of rainforests, slash and burn etc.

How do religious groups respond to the issue of poverty?

· What do religious leaders have to say about poverty, the poor, and the response the faith group should make? Investigate e.g., the comments of Dalai Lama, the Pope, Rabbi Jonathan Sachs, Archbishop Tutu.

· Consider the influence of religious leaders on the actions of a Faith community. Do some religious leaders have a wider impact than on members of their own faith? (e.g. Dalai Lama) AT2:21

· Identify significant writings in Christianity ( e.g. Matthew 25 vv 31 – 40) and in other faiths (e.g. Islam …., Judaism ………, Sikh ….) which motivate members of that faith group to respond to poverty. Why do these writings motivate the members of that Faith? Do you have to be a member of a Faith group to respond to the issue of poverty?

· Discuss concept of tithe, zakah, charity.

· Brainstorm all the charities you can name. Identify those connected with a religion. The teacher should have a supplementary list and briefly identify main activities.

· Focus on a charity such as Christian Aid and investigate the work of the charity locally, nationally and globally. How does the work of this charity show a response to the Faith group’s religious literature as a guide to living? AT1:5 AT2:22
Reflect

· Think about the consequences of taking action against poverty. Watch relevant video extracts of the work of such groups as Comic Relief, Children in Distress (Romanian shoe box appeal), Christian Aid etc. 

· If you were to pack a shoe box to send to a child in need, what would you include and why? (homework activity).

· Discuss (with a partner, small group) why you think the actions of members of Faith groups are affected by their beliefs about their special writings. Share ideas with whole class. 

Review

· Produce a piece of extended writing in which the following questions are considered. What is your response to what you have studied in this unit? Why? What could you do about it? What if we don’t do anything? AT1:2,5 AT2:15
	· Action Aid produce a range of ‘games’ which illustrate this theme

· Numeracy link = addition, graphs, analysis, averages etc.

· Atlas required or table of GNP

· Citizenship link

· Information can be found in newspapers/government website

· Moral of SMSC

· Social of SMSC

· Spiritual of SMSC

· It would be equally relevant to question local religious leaders on this issue

· Have relevant significant writing on display

· Thinking skills – encourage pupils to frame their own questions

· ICT opportunity for investigation and presentation

· Relevant and appropriate material may be found on the ‘Inspirational Channel’ or from the charities themselves



Year 7  Autumn Term








Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the identified core objectives





























Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the core objectives

















Year 7 Summer Term





























Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the core objectives








Year 7 Spring Term








Year 9: Autumn Term 


























Unit 8.3


























Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the identified core objectives












































Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the identified core objectives





Year 9	Summer Term 








Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the identified core objectives





Year 9 	Spring Term 








Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the identified core objectives





Unit 9.1
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Year 8 	Summer Term 








Recommended teaching time: 1 hour per week over a term.


Within this unit at least one visit to each area of the teaching activities is necessary.
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Unit 8.2





Year 8 	Spring Term 








Recommended teaching time: 1 hour per week over a term.


The suggested teaching activities ensure coverage of the identified core objectives





Unit 8.1





Year 8: Autumn Term
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